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co-teaching approaches
® Ask: How will we monitor and plan for
equitable participation for all students?

Identify how lessons will offer:
e multiple means of representation
® multiple means of expression
® nultiple means of engagement

Formative assessments:

End of the unit: Weeks
Describe student participation in the
culminating portion of the unit.
® [dentify: key findings from formative
assessment
® [dentify: learning activities, grouping,
co-teaching approaches
®  Ask: How will we monitor and plan for
equitable participation for all students?

Identify how lessons will offer:
® multiple means of representation
® multiple means of expression
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Part I: Unit Pre-Planning

Unit Planning Tool

1. Topic and Standards: Name the unit of study and identify key content standards to be

addressed.

2. KUDs and Timeline: Develop/identify the goals for learning in terms of what students will
Know, Understand, and Do (KUD) through the unit of study. Determine how many weeks
the unit will last, and the final (summative) assessment of learning.

3. Center Students: Identify student-specific considerations for the unit of study to ensure
instruction is connected to learners.

Unit of Study:

State/Common Core Standards:

Through participation in this
unit of study, students will
KNOW (facts and procedural
knowledge):

Through participation in this
unit of study, students will be
able to UNDERSTAND
(“big ideas” and concepts):

Through participation in this
unit of study, students will be
able to DO (skills):

How long will this unit last?

weeks/lessons

How will you assess learning/determine mastery (unit

summative)?

Think About:

What are some student strengths and interests that may connect to this unit/lesson plan?

Where do you predict students will struggle most in this lesson/unit?

How will you connect the KUD's to students’ home lives, culture, and/or personal experiences?

What opportunities for student voice and choice will you provide throughout this unit?
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TLC Public Charter School

LEADERSHIP « EQUITY « EVERYONE
GAME PLAN

Student Name:
Week of:

ACTIVITIES/OPPORTUNITIES SUPPORT STRATEGIES

EXAMPLE: EXAMPLE: EXAMPLE:

After receiving support in his Community Meeting e Primary language support
primary language to generate a Whole group Literacy/Math *  Pair share/ peer modeling
response, __ will answer a instruction e Visual supports

question or make a comment in “Specials” such as art/music ®  Repetition

a whole group setting, as
measured by teacher
observation and documentation
in 4/5 opportunities.

EXAMPLE:
Small group Literacy centers

Daily 5 Literacy practice (read to
self, read to others)

EXAMPLE:
Pre-reading strategies
Repeated readings
Cue cards for
comprehension strategies

e Visual supports for
retelling

Primary language support

EXAMPLE:
After reading a narrative text at
his reading level, __ will retell
key events in the story using
verbal or written language,
and/or images with at least
three events correct for three
consecutive stories.
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Daily Debrief: “Collab”
Discussion Protocol

Collab.... What is it?

Who: Teams meet in grade-level groups (special education teacher, general education teacher,
paraprofessionals, related service providers)

What: Debrief will follow the discussion protocol steps below.

When: 3:00-3:30 p.m. daily — not more than 30 minutes total!

Where: Teams will meet in classrooms once students have been dismissed.

Why: Daily debrief is for information sharing, reflection, connection, and support!

Directions

Grade level teams gather in a circle and each person takes a turn to debrief using the
guidelines below. Note that other members of the team should not comment or make
suggestions for other members of the team as they share — just listen. After everyone has
shared, the group can discuss together, reflect, and/or problem solve as you would like.

Protocol:

1. Success — Share a success of the day in your work with students, staff, or parents.

2. Challenge — Share a challenge of the day in your work with students, staff, or
parents.

3. Action — Identify an action for tomorrow.
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out-of-school suspensions by race/ethnicity, by state: School Year 2013-14

and Those With Disabilities Served Under IDEA'

Black or African

Native Hawaiian or

English Language
Learners With and
Without Disabilities

American White Other Pacific Islander __ Two or more races

Number _ Percent _ Number  Percent _ Number _ Percent _ Number  Percent|  Number  Percent|
1,042,991 403 843381 326 9,308 04 78,469 30| 179,802 6.8
37,614 63.9 18,841 320 28 00 727 1.2 521 09
385 6.0 2,152 334 206 32 534 83 1,440 224
6,410 13 17,268 306 201 04 1,187 2.1 3928 69
17,134 51.8 13,216 39.9 84 03 381 1.2 1,180 35
42,997 175 49,660 20.2 2,097 09 6,944 28 50,589 203
4,530 18 14,869 386 72 02 1,463 38 5,571 14.4
6,253 29.8 6,059 289 524 25 421 20 1,047 20
6,494 60.6 2,759 257 9 0.1 212 20 381 33
8,783 935 61 06 9 0.1 46 05 274 29
60,625 444 39,427 289 102 0.1 4,123 30 7,404 5.4
85,137 67.8 25,592 20.4 129 0.1 3610 29 3,931 31
173 27 633 100 3,299 523 412 65 677 104
114 16 5,161 706 30 04 139 1.9 279 37
76,744 56.0 28,808 21.0 87 0.1 3477 25 5715 44
24,674 36.0 32,584 475 20 00 4,472 65 3,338 48
2,930 226 7,637 59.0 23 02 711 55 588 45
4,982 252 9,059 459 29 0.1 1,244 63 1,975 99
8,849 26.7 21,906 66.1 20 0.1 1,131 34 469 14
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52,807 53.0 28,901 29.0 81 0.1 3,899 39 4,362 43
180 7.9 1,232 54.3 1103 0.1 6 03 111 4.8
50,817 411 59,601 48.2 51 0.0 7,094 57 1,826 14
10,549 275 15,186 306 87 02 1,960 5.1 2,897 75
1,244 5.4 13,785 60.3 164 ()77 1,369 6.0 1,515 6.5
44,221 459 35,376 36.7 55 0.1 3515 36 4242 43
1,395 16.3 3,551 414 9 0.1 392 46 745 85
46,387 613 23,713 313 51 0.1 1,903 25 2317 3.0
250 7.0 1,971 55.1 1103 0.0 104 29 148 4.1
38,759 58.9 22,676 345 29 00 663 1.0 1,318 20
76,431 322 35,826 15.1 233 01 3,689 16 31,717 129
350 33 6,257 58.9 234 22 231 22 1,159 108
121 40 2,770 206 1103 01 50 16 46 14
37,324 525 24,401 343 7 0.1 2,817 4.0 2,934 40
5,056 106 23513 495 660 14 3,839 8.1 4,601 94
1,773 87 18,154 88.8 4 00 315 15 87 04
14,280 415 14,234 414 22 01 1,030 30 1,333 39
65 22 2,129 734 4 0.1 55 1.9 72 25

Number of
Schools

95,507
1,397
495
1,913
1,085
9,883
1,841
1,140
227
204
3,954
2,444
287
715
4,134
1,864
1,424
1,396
1,422
1,343
573
1,435
1,859
3672
2,056
967
2,281
794
1,050
652
482
2,469
872
4,804
2,587
451
3,609
1,811
1,309
3,056
293
1,226
687
1,798
8,574
990
307
1,969
2,282
730
2,244
360

Percent of
Schools
Reporting

99.9
100.0
100.0

99.9
100.0
100.0
100.0
100.0
100.0
100.0
100.0

99.8
100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0

99.7
100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0

99.9
100.0
100.0
100.0

98.5
100.0

99.9
100.0

99.9
100.0
100.0

99.6
100.0
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Part II: Unit Planning

1. Beginning of the Unit: Weeks/Lessons
a.
b.

Identify KUDs to be addressed and formative assessments.

Determine how students will participate in learning through activities, grouping, and
instructional strategies.

Use principles of UDL for representation, action & expression, and engagement (see
UDL checkpoints for additional suggestions).

2. Middle of the Unit: Weeks/Lessons

a.
b.
c.

d.

Consider findings from formative assessments.

Identify KUDs to be addressed and formative assessments.

Determine how students will participate in learning through activities, grouping, and
instructional strategies.

Use principles of UDL for representation, action & expression, and engagement (see
UDL checkpoints for additional suggestions).

3. End of the Unit: Weeks/Lessons

a. Consider findings from formative assessments.
b. Identify KUDs to be addressed and formative assessments.
c. Determine how students will participate in learning through activities, grouping, and
instructional strategies.
d. Use principles of UDL for representation, action & expression, and engagement (see
UDL checkpoints for additional suggestions).
Beginning: Weeks KUDs addressed:

Describe student participation in the

introductory portion of the unit. K-

® [dentify: learning activities, grouping,

co-teaching approaches U-

®  Ask: How will we monitor and plan for

equitable participation for all students? | D -

Identify how lessons will offer: Formative assessments:

® ultiple means of representation
® jultiple means of expression
® ultiple means of engagement

Middle of the unit: Weeks KUDs addressed:

Describe student participation in the main

portion of the unit. K-

® [dentify: key findings from formative

assessment U-

® [dentify: learning activities, grouping,
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OPS/images/fx1p1.jpg
Number and percentage of public school students with and without disabilities receiving one or more

Students Students With Students Without Race/Ethnicity of Students Without Disabilities
! W Disabilities and With

With and | Disabilities Served Only | "\ iiviec'Served [ Americanindianor —— Hispanic or Lafino of |
State Without Under Section 504 Under IDEA Alaska Native Asian any race

Disabilities Number _ Percen Number  Percent’|  Number  Percent Number _ Percent Number _ Percent
United States 2,635,743 44,841 17| 2,590,902 98.3 35,756 14 26,499 10 554,498 214
Alabama 59,129 298 05 58,831 995 251 04 156 03 1,214 241
Alaska 6,526 87 13 6,439 98.7 2,591 402 163 25 408 63
Arizona 57,055 562 1.0 56,503 99.0 4,670 83 47 08 26,296 465
Arkansas 33,585 490 15 33,095 985 148 04 103 03 2,029 6.1
California 249,111 3,020 12| 246,001 98.8 3,001 12 7,978 32 133414 542
Colorado 38,673 183 05 38,490 995 450 12 363 09 16,743 435
Connecticut 21,523 539 25 20,984 975 % 04 206 1.0 7427 35.4
Delaware 11,459 743 65 10,716 935 54 05 79 07 1,109 10.3
District of Columbia 9,471 74 08 9,397 99.2 7 0.1 17 02 474 50
Florida 136,931 468 03| 136463 99.7 a1 03 697 05 31,078 228
Georgia 126,549 936 07| 125613 99.3 168 0.1 779 06 10,198 8.1
Hawaii 6,497 184 28 6313 972 45 07 1,217 19.3 534 85
Idaho 7,445 137 18 7,308 98.2 193 26 48 07 1,623 222
Ilinois 139,521 2,442 18| 137,079 98.2 279 02 797 06 26,887 19.6
Indiana 69,891 1,322 1.9 68,569 98.1 150 02 284 04 6,385 93
lowa 12,980 44 03 12,936 997 85 07 120 09 1,430 1.4
Kansas 19,861 113 06 19,748 99.4 326 1.7 160 08 3,948 20.0
Kentucky 33,336 204 06 33,132 99.4 49 01 89 03 1,088 33
Lovisiana 59,380 4711 7.9 54,669 92.1 315 06 194 04 1,407 26
Maine 6,015 203 34 5812 96.6 39 07 33 06 135 23
Maryland 45,772 1,539 34 44,233 9.6 150 03 403 0.9 4,039 9.1
Massachusetts 40,494 1,095 27 39,399 97.3 135 03 724 18 13,138 333
Michigan 114,844 712 06| 114132 99.4 939 08 785 07 6,671 58
Minnesota 28,258 236 08| 28022 99.2 1,439 5.1 603 22 2,780 99
Mississippi 47,813 35 0.1 47,778 99.9 67 0.1 88 0.2 630 13
Missouri 51,905 354 07 51,551 99.3 227 04 271 05 2,036 39
Montana 5,276 48 0.9 5,228 99.1 2,022 387 14 03 154 29
Nebraska 13,056 58 04 12,998 99.6 416 32 130 1.0 2,464 19.0
Nevada 20,845 368 18 20477 98.2 309 15 390 1.9 8,062 394
New Hampshire 9,105 300 33 8,805 9.7 41 05 122 14 1,197 136
New Jersey 59,240 581 1.0 58,659 99.0 67 0.1 1,019 17 16,959 289
New Mexico 21,060 43 0.2 21,017 99.8 2,033 97 13 05 13,769 65.5
New York 88,032 1,835 2.1 86,197 97.9 633 07 1,142 13 15,224 17.7
North Carolina 101,924 2,219 22 99,705 97.8 2,510 25 495 05 11,012 1.0
North Dakota 2,304 34 15 2,270 985 749 330 1 05 89 39
Ohio 125,976 2,450 19| 123526 98.1 177 01 488 04 5,298 43
Oklahoma 38,622 254 07 38,368 99.3 4,627 121 155 04 5,804 15.1
Oregon 23,282 436 19 22,846 98.1 593 26 271 12 5,420 237
Pennsylvania 97,711 1,316 13 96,395 9.7 125 01 762 08 12,341 128
Rhode Island 8,777 202 23 8575 977 123 14 121 14 2,984 34.8
South Carolina 76,755 1,036 13 75,719 9.7 226 03 207 03 3232 43
South Dakota 3,634 60 17 3,574 98.3 983 275 32 0.9 233 65
Tennessee 66,130 351 05 65,779 995 % 01 208 05 3,258 50
Texas 246,474 9,084 37| 237,3%0 9.3 832 04 1,728 07 118,651 50.0
Utah 10,711 79 07 10,632 99.3 372 35 127 1.2 3,061 288
Vermont 3,257 199 6.1 3,058 93.9 63 24 12 04 40 13
Virginia 72,448 1,329 1.8 71,119 9.2 189 03 668 0.9 5,649 7.9
Washington 48,072 1,436 29| 47536 97.1 1,388 29 1,091 23 11,989 252
West Virginia 20,724 273 13| 20451 98.7 14 01 20 0.1 171 08
Wisconsin 34,494 118 03 34,376 99.7 709 241 241 07 3,860 1.2
Wyoming 2,910 11 04 2,899 99.6 176 6.1 14 0.5 456 15.7

" Data by race/ethnicity were collected only for students without disabilities and students with disabilities served under the Individuals with
Disabilities Education Act (IDEA), but not for students with disabilities served solely
under Section 504 of the Rehabilitation Act of 1973. Percentages reflect the race/ethnic composition of students without disabilities and students with disabilities served under IDEA.
? Percentage over all public school students without disabilities and students with disabilities (both served under IDEA and served solely under Section 504).
NOTE: Table reads (for US Totals): Of all 2,635,743 public school students who received one or more out-of-school suspensions,
44,841 (1.7%) were students with disabilities served solely under Section 504 and
2,590,902 (98.3%) were students without disabilities or with disabilities served under IDEA.
Table reads (for US Race/Ethnicity): Of all 2,590,902 public school students without disabilities or with disabilities served under
IDEA who received one or more out-of-school suspensions, 35,756 (1.4%) were American Indian or Alaska Native.
The ‘1-3' reference indicates that the data have been suppressed based on the schools’ reported n-size, and that the midpoint was used to calculate the total.
SOURCE: U.S. Department of Education, Office for Civil Rights, Civil Rights Data Collection, 2013-14, available at http:/ocrdata.ed.gov. Data notes are available on the
Data Notes page, under Additional Resources at http://ocrdata.ed.gov/DataNotes.
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