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Project Management for Prerequisite and Requisite Activities and Tips

Summarizing and Writing

Project management Considerations:

e Discuss order of authorship at project onset, throughout, and at
conclusion of the writing process (discuss shifts based on actual
contributions) in respectful manner

e Archive drafts and develop procedures for tracking edits Develop file
naming convention and folder structure to facilitate communication and
ensure everyone works in the most recent version

Tips for success v" Identify potential journal outlets prior to the writing process to craft a

manuscript well-aligned with the specific journal submission guidelines
and mission
v Write method section early as intended (e.g., with placeholders for
interrater reliability) and update with what actually happened at each
stage of procurement, coding, and analysis
v" Following procurement, draft introduction (at this stage you will have
broadest view of your topic; e.g., background and distally related
literature identified in search but excluded from review)
Complete descriptive results table to support writing results section
Ensure parallelism within and across sections (particularly between (a)
method and results and (b) introduction and discussion)

AN

Writing tools v" Preferred Reporting Items for Systematic Reviews and Meta-Analyses

(PRISMA) website has statements and extensions (e.g., abstract writing)
to support transparent reporting of reviews and meta-analyses.

v" Meta-Analysis Reporting Standards (MARS; American Psychological
Association [APA], 2009) appendix in the APA manual provides
recommendations for what to include in each section of the manuscript
(e.g., abstract, introduction, method)

Steps

00 1 OF AR 0 19 =

b

10.
11.
12.
13.

Determine order of authors
Outline manuscript while adhering to journal and style (e.g., APA, 2009)
Assign sections to authors and establish timelines
Enter tables and figures and make reliable to search and coding databases
Write sections
Edit for reliability between text, tables, and figures
Edit and revise across authors
One-to-one reference correspondence check (every citation appears in references, every reference
appears in text and no extras)
Prepare manuscript for submission following journal specifications, such as:
a. Title page with author contact information
b. Blinded text with title page, abstract, references
c. Tables file
d. Figures file
e. Appendices and/or supplemental online material as appropriate
Draft and finalize letter to editor
Submit all documents
Celebrate!
Respond to editor and reviewer feedback while working toward dissemination
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Topic

Prerequisite and Requisite Activities and Tips

Frame paper to your scholarship

1.

Develop clearly articulated line(s) of inquiry:
a. select a topic
narrow topic further to something discrete
c. develop purpose of the literature review
(relevance of topic and synthesis)
d. develop and align research questions to topic and

purpose

Informal information gathering

Explore several articles of relevant journals on topic
Talk with professionals and scholars on topic
Identify relevant search databases

Systematic review parameters

S bl

Develop inclusion and exclusion criteria
Develop search terms, academic search databases,
and Boolean operators

Tips for success

Give records unique ID numbers by which point in
the process they were identified (e.g., ES_001-
ES_334, AS_335-AS_800, HS_801-HS_810)
Construct file folder structures to organize project
management, databases, records, and dissemination
activity.

Develop search procedures to ensure each step is
completed independently (e.g., blind; copies of
spreadsheet to review title/abstracts for each person,
later integrated)

Identify number of records (e.g., articles) identified at
each step of search, as well as reliability (e.g.,
interrater agreement, Kappa).

Tools

Available from authors by request
Systematic Search TEMPLATE.xIsx
Systematic Hand Search TEMPLATE.xIsx
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Friends on The Block Target Decodable Word List (Levels 1-14)

Level | Level | Level | Level | Level | Level | Level Level Level | Level Level Level Level Level
1 2 3 4 5 6 7 8 9 10 11 12 13 14
Letter |c f,p, | d,j,n| b,g | ckKk, u ch, th, | i,o0, e a-e,i- | ai,ay, | al,ea,ee | ar,igh,er | oa, ow, 00
Sounds | m, s, t h,Lr Z,a W, X, sh, e, 0-e ol or (ore) | (book),
y qu, v ir, ur
am am am big bed came cold all after before bird
No dec'odable target and and and did best fine day call better below book
words in Levels 1-3 —
(early decoding skills at at at got end five hold clean chapter door burn
are practiced in can can can him get gave may each different follow cook
,1? activities to prepare dad dad dad if help home old eat hard forget | disturb
S students for later - - N -
=3 decoding) sad sad fun in let hope plain feel high goal girl
% mad mad had it next like play green light know good
-E hat mom red made rain neat might low hook
>3 o
8 A few mad not step make roll need never more hurl
< decodable ran on tell nine say read night | morning | shirt
8o words are -
ﬁ introduced and run sit them same stay see number own stood
practiced in sad | stop then side tail seem part short third
Levels4-5and | sun this went smile told small right show took
repeated in uj will when time wait tall 3 s1.
Level 6 p : ! start slow turn
us with yes white way wall together | yellow wood
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Steps and Phases

1) Electronic search

a. Identification
b. Screen

c. Eligibility

d. Include

2) Ancestral search (backward and/or forward searching)

2a/3a) Additional ancestral search and hand search of additionally identified

sources
a. Identification
b. Screen
c. Eligibility
d. Include

a. Identification 4) Other sources (e.g., author, editor, expert nomination)
b. Screen e. Identification
c. Eligibility f.  Screen
d. Include g. Eligibility
3) Hand search h. Include
a. Identification
b. Screen
c. Eligibility
d. Include
Search step: (1) Electronic (2) Ancestral (3) Hand search (4) Expert
search search nomination
Definition: Search academic Review references | Search select Contact authors,
databases from included journals by hand | journal editors,
Phase/ Conducted by records experts in field
(a) Identification: Two or more Identify potential records Execute electronic | Backward: list Identify journals Identify who to
people search terms with | every reference and years (vol., contact to request
independently Boolean operators | from included issues) to search nomination/inquire

and limiters for
specific databases

studies. Forward:
list references
citing included
studies

from cover to
cover, page-by-
page

about relevant
records not yet
identified

(b) Screening:

Two or more

Screen records for possible

Review titles and

Review in-text

Review titles and

Review titles and

people inclusion abstracts citation context abstracts abstracts
independently and titles, then
obtain and review
relevant abstracts
(c) Eligibility: Two or more Assess eligibility of Full read Full read Full read Full read

people potential records
independently

(d) Inclusion: Two or more Include records for further Proceed with Proceed with Proceed with Proceed with
people analysis coding and further | coding and further | coding and further | coding and further
independently analyses analyses analyses analyses
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Picture support for key content words

Picture Words
Bandaid house

Story Starter
This is a story about taking care of our friends' feelings.

The mom said, “Why are you sad?"

Dan said, "I tripped and cut my hand.”

The mom said, “I can help you. Here is a Bandaid.
D

It should help.”
"Thank you," said Dan. “This helps.”

“I am glad I could help," the mom said.

Pam asked, “Dan, did you get a big cut? If it is a big cut, we

would help you take caré of it."”

Decodability

Dan said, “No, I dig'not get a big cut. Look at it. Itis just a

little scratch.”,

High-
Frequency
o (sight
Repetition words)

14

Books are based on multiple criteria:

Dan, Ana, and Zoe sat in the grass and talked.
Ana and Zoe's mom had some cards in her

bag, so they decided to play a game.

Helper text to support meaning
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Title
(A heading of “introduction” is not used).
Introduction text.
Purpose
Purpose statement with research questions and/or objectives.
Method

Inclusion Criteria
Describe inclusion and exclusion criteria with replicable precision.

Selection Procedures

Describe each search step (e.g., electronic, ancestral, hand, expert nomination).

Report sources searched within each step (e.g., electronic databases searched) and
number of records located for each phase within each step: (a) identification, (b) screening, (c)
eligibility, (d) inclusion. In addition, include and refer to PRISMA flow-chart figure.

Report reliability (e.g., IRA, «) for each phase within each step.

Coding Procedures
Level 3 headings by coding category (e.g., descriptive coding). Describe

coder training procedures, to what criterion, and how criterion was met.

Report reliability (e.g., IRA, k) for each coding category (e.g., descriptive coding,
quality indicator coding, data extraction).

Procedures to Answer Additional Research Questions

Describe any additional procedures (e.g., effect size calculation).

Results

Concise restatement of the purpose of this review.

Descriptive Statistics of Studies Included

Describe results descriptively and refer to tables/figures as appropriate.

Level 2 and 3 Headings by Research Question/Coding Category

Parallel the Method to report results.

Discussion

General discussion.

Educational Implications

Meaning of the results for educators.

Limitations and Future Directions

Discuss any limitations encountered, pairing each limitation with a future direction to
remedy the challenge.

Summary

Summary of the systematic literature review.
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Friends on The Block Target Sight Word List (Levels 1-14)

Level | Level | Level | Level | Level | Level | Level | Level | Level | Level Level Level Level | Level
1 2 3 4 5 6 7 8 9 10 11 12 13 14
a dad are | good | big be | because | again | about any another | almost | above all
do here at help | have | friend | care away | animal | ball answer book alone | along
I is | happy | play | little | give | come | came | been both kind bought by carry
like look in there my 2o could | clothes | day done know break eight color
2 not | Mom no to | please | he feel cold does boy our buy find full
s want see she was very her first eat down | family | question easy house great
% the yes what it of food every girl really four idea heard
Eﬂ where | you me how for many more right learn often | instead
g on next from one most second money | special live
%‘J SO said need or once soon new talk love
= thank | should oh other | room sure probably | through | move
we take out push saw thought | review | usually | only
who too put SNOW their word these walk over
with why ready they warm work two water try
your | would | some were | young | wrong watch worry | world
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TREATMENT INTEGRITY & INTENSITY

N\

ADHERENCE
Was each step
implemented as intended?
Were core components
(active ingredients )
omitted?
Was the number of
sessions/week delivered?

QUALITY
Was the quality of each
intervention step (where
this is useful) evaluated?
Was quality higher or lower
for different intervention
steps?

EXPOSURE
Was the anticipated
session time delivered?
Was the student(s)

frequently absent from
school or missing specific
intervention steps ?

ACTION STEPS

Improve implementation of active ingredients

Provide direct training to increase implementer’s knowledge and skill providing active ingredients
Deliver booster training on intervention implementation based on missed intervention steps
Conduct implementati on planning to adjust the intervention for the implementation context
Conduct implementation planning to identify barriers to treatment & plan solutions

Support teacher to implement the intervention regularly through prompts and/or self-monitoring

Providing ongoing follow up through performance feedback

~

/

\—'—I

TREATMENT STRENGTH
Increase teaching episodes per
session and/or session length
Increase opportunities to practice
Change the level of assistance
(provide more immediate
corrective feedb ack, modeling &
demonstration, etc.)

Reduce teacher to student ratio
Teach pre-requisite skill (s)

Deliver smaller slices of the
curriculum

Change student grouping to better
match student goals

Increase frequency of sessions per
week

Increase total duration (hours or
weeks) of treatment

TREATMENT COMPLEXITY
Adjust the time allocated to
different intervention components
in response to student outcomes
and observations
Add intervention elements if a less
comprehensive intervention plan
was initially implemente d
If a more comprehensive plan is
effective, remove components
Add behavior management,
incentive, or self-regulation plan to
intervention sessions

TREATMENT EXPENSE
Choose intervention package
according to availability and
expertise of implementers
Evaluate human and computer
resources available for
implementation
Create, pay for, or locate materials
needed
Consider group training sessions
and maximize attendance
Determine fidelity & fidelity
support plan
Consider how the intervention will
be embedded in the existing
service delivery structure






OPS/images/f05-01.jpg
Percentage of Intervals

Initial Assessment=—————Replication Contingency Reversal-l

g:; Escape |Attention| Tangible| | Escape |Attention|| FC Escape |  FC
1004 © ° °
o o
90 ° *
[ ]
Appropriate @
80 Behavior
70
60
50
40
30
20 Disruptive
Behavior (o)
10 ® °
" [ ]
01_o e 2
1 2 3 4 5 6 7 8 ’

Consecutive Sessions





OPS/images/f07-01.jpg
18 4

16 4

14 A

12 4

10 4

Number of Articles

W RASE
C1JPBI
o
% #EC
/ mBD
%
1
2014 2014 2015 2015 2016 2016 2017 2017 2018 2018
(SR) (QA) (SR) (QA) (SR) (QA) (SR) (QA) (SR) (QA)

Year to date
(Type of Review)





OPS/images/f08-04.jpg
0.30 0.40 0.50
1 1 1

Type-Token Ratio

0.20
1

Change in Type-Token Ratio Across Levels
by FOTB Texts

10
FOTB Level





OPS/images/fx1.jpg
2 Snsial





OPS/images/f05-02.jpg
Functions of Behavior

Attention

Tangibles/
Activities
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0O1.1-1.3: Verbal warning
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Project Management for Coding
Records

Prerequisite and Requisite Activities and Tips

Develop coding procedures
to allow reading and coding of each
record along dimension(s) of
interest

Considerations:

What is the smallest unit of analysis (micro-level)?
What is the largest unit of analysis (macro-level)?
How will dimensions/variables of interest be
qualified/quantified?

Coding protocol

Develop coding protocol

1.

Develop coding database(s)

2. Develop coding training procedures and criterion to
achieve mastery

3. Develop a priori disagreement and consensus
achieving procedures

Tips for success v" Develop procedures to ensure each step is completely

independent (e.g., spreadsheet to independently enter
and later synthesize codes to review for
disagreement)

v" Schedule and hold meetings to review coding (e.g.,
every 1-3 articles) to prevent coder drift

v

Draft tables and figures templates to ensure
alignment of coding to research questions and future
reporting

Tools for success

www.ci3t.org/practice
2014 CEC Quality Indicator Coding
TEMPLATE .xlsx
2014 CEC Descriptive Coding TEMPLATE .xlsx

Steps

1. Identify dimensions of interest, specify variables and levels within each variable to be coded
(categorical, ordinal, interval, ratio, qualitative text)

2. Develop coding protocol, coding databases, training procedures, and draft tables/figures to be
based off of coding synthesis, ensuring alignment to research questions and purpose

3. Train coders to reliability in coding protocol with practice on training records to mastery

4. Independently code records with intermittent reviews across coders to assess interrater
agreement (IRA) and prevent coder drift

5. Calculate reliability between coders (e.g., IRA, Cohen’s k, Fleiss’s k)

6. Synthesize coding and prepare for reporting






