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Pre-1EP Parent Information Form

Teacher Name: Email:

Student Name:

Parent Name(s):

Parent Email: Phone:

Please answer the following questions to contribute to the planning of your child’s IEP. Your
input is valued by the team and will be used by your child’s teacher and other professionals in
developing your child’s educational plan. You will be invited to the IEP team meeting to
participate in creating the final plan.

b}

2)

3)

4)

5)

6)

Student strengths: (Please describe your child’s academic and social strengths.)

Student behavior: (Please describe your child’s behavior at home, at school, and in the
community, if applicable. Describe any behaviors that you feel may interfere with your
child’s academic and social performance. Please note any areas of strength and/or growth
that you have observed, as well as any areas of concern.)

Your concerns: (Please describe the areas in which you feel your child requires
instruction and assistance to make better progress. Are there any specific supports you
think your child needs?)

Your goals for your child: (Please describe your goals for your child in both academics
and behavior. If you wish you may discuss individual subjects such as math and reading,
as well as specific social skills such as making friends and improving classroom
behavior.)

Your child’s concerns: (Please describe any concerns, worries, or other thoughts about
school that your child may have.)

Additional Comments: (Please share anything else you would like the team to know
about your child or your family’s circumstances that is relevant to your child’s
educational program.)






OPS/images/f06-03.jpg
e dorsal/decoding pathway
= ventral/sight recognition pathway

o -

- “

subcortical nuclei >

(deep inside the brain) -
brain stem

~ cerebellum
ol < 4

suoi8au (doy) [esiop

suoi8al (wonoq) [esuan





OPS/images/fx2.jpg
1ISOQAR certilied
Management System.
awarded to Emerald
for adherence to
Environmental
standard

ISOQAR 150 14001:2004
Certficate Number 1985
1SO 14001





OPS/images/f02-02.jpg
Relevant and Current PLAAFP Statements
Current Performance:

Maddie is a 10-year old fourth grade student with average intellectual ability who has
been identified with emotional disturbance and a learning disability in math. Maddie
demonstrates strong reading performance but performs below grade level in math.
Recent scores on standardized tests of math achievement show her to be performing on
grade level for reading and at the equivalent of a beginning second grade level for math.

Maddie’s strengths are that she is highly verbal and enjoys all reading and writing
assignments. She is interested in many topics in both Science and Social Studies, and
enjoys doing outside reading on topics of interest to her. Maddie is also interested in art
and enjoys drawing, painting, and crafts.

Recent progress monitoring assessment shows that Maddie reads 146 WCPM, putting her
just above the 75" percentile in reading fluency according to national norms. During in-
class formative assessment, Maddie shows high ability in reading comprehension, scoring
between 85-90% correct on comprehension questions. Maddie scored at the Proficient
level on last year’s statewide achievement test in reading.

Maddie’s math skills are less strong. Her most recent progress monitoring assessment
shows that Maddie scored 19 digits correct on the computation assessment and 21 digits
correct on the concepts and applications assessment. This places her below the second-
grade level in math. Maddie struggles to recall basic math facts and makes frequent
computational and procedural errors. She also demonstrates difficulty in identifying
critical information and selecting correct problem-solving strategies when given math
word problems.

Some behavioral concerns for Maddie are that she is easily frustrated by difficult or non-
preferred academic tasks, such as completing math problems independently and during
cooperative games in physical education class. When frustrated, Maddie shuts down (i.e.,
she stops working, puts her head down on her desk or sits on the floor with her head on
her knees, and refuses to look at or speak to anyone). This behavior may continue for the
rest of the class period, during which Maddie refuses to employ previously taught coping
strategies (i.e., asking for help, taking a 2-minute break) to help her manage her emotions
and return to the task. Recent direct observational data show that Maddie engages in this
behavior during 70% of observed intervals during math class, 10% of intervals during
reading class, and 20% and 35% of observed intervals in Social Studies and Science
classes, respectively. Additionally, Maddie is reluctant to interact socially with peers, and
will refuse to work with a partner or group when asked to do so — this is the cause of most
of her problem behavior in Reading, Social Studies and Science. Maddie’s grandmother
reports similar behavior at home when Maddie is asked to do a non-preferred activity,
such as cleaning her room or going grocery shopping.
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