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Spelling
Target Student’s
Spelling Spelling

Walked Walkd
Different  [Diferent

Phonological

Is every sound
represented?

Orthographic

Is a correct
letter sequence
or letter pattern

produced?

Linguistic Components

Morphological

Is the affix spelled
correctly &/or
was the base
modified with the
addition of the
affix?

(skip if no affix is
present)

Semantic

Is the word
spelled as its
homophone (or
near
homophone)?

Mental Orthographic
Memory

If no other
component is
involved, is the word
represented with a
plausible but
incorrect spelling?

Cycle Cicle
Machine  [Mashine
Nature Natur

Average Averadge

X indicates errors
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(tools)






OPS/images/fx2.jpg
1ISOQAR certilied
Management System.
awarded to Emerald
for adherence to
Environmental
standard

ISOQAR 150 14001:2004
Certficate Number 1985
1SO 14001





OPS/images/f10-02.jpg
Decision to Increase 'T‘or Ben’s
Decrease \LChalIenge Response

Begin by prompting student to What is this? (hose)
spontaneously say word

Provide instruction + That was close! Move
l verbal model your tongue forward and
smile at the end of the
word. Say, “hose.”

Provide instruction + You d_id it! Blek & e
verbal model to say word Now say, “Pick a hose.”
in a 3-word phrase

Provide instruction + You are working so hard.

l verbal model + Remember to smile at the
prolongation to say word end of the word, and

in a 3-word phrase say, “Pick a hozzzze.”
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* Explain the reason for the MLE and the skills that will be
targeted.

* The purpose is to develop the student’s awareness

« Direct the student to attend to the important features
of the task and ignore the unimportant features.

» The purpose is to foster the student’s comprehension of
the importance of the task

* Link concepts discussed during the MLE to events
beyond the immediate task.

* The purpose is to facilitate student’s ability to think
hypothetically

» Guide the student in developing a plan, including how
and when to use targeted strategies.

* The purpose is to promote student self-regulation and
active participation in the learning task






OPS/images/fx3.jpg
IN PEOPLE

‘ORI

£
Z





OPS/images/9781839098918.jpg
ADVANCES IN
SPECIAL EDUCATION

VOLUME 36






OPS/images/f10-04.jpg
The student spelled the
base word correctly.
The spelling error
occurred with the addition
of the morpheme (-ed).

Target morphological
awareness in intervention.

Listen to this sentence: We crossed the bridge

Spell: crossed

Now spell (the base word): cross

The student spelled the
base word incorrectly.
The orthographic rule of
doubling the final S in

single-syllable words was
violated.
Target orthographic
knowledge in
intervention.

The student spelled the
base word incorrectly.
No spelling rules were

violated, but this is not an
orthographically correct
spelling.
Target mental
orthographic memory in
intervention.
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Spelling

Linguistic Components

Target Student’s | Phonological | Orthographic | Morphological Semantic Mental
Spelling Spelling Orthographic
Memory
Is every sound | Is a correct |Is the affix spelled| Is the word If no other
represented? |letter sequence| correctly &/or spelled as its component is
or letter pattern| was the base | homophone (or | involved, is the
produced? | modified with the near word represented
addition of the | homophone)? |with a plausible but
affix? incorrect spelling?
(skip if no affix is
present)
Walked Wokt X
Different  |Difint X X
Cycle Sikl
Machine  [Mushen
Nature Nachr
Average  |Avich X

X indicates errors
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