
Editorial

Context, content and commitment in student venture processes
Introduction
This special issue focuses on students creating real ventures in universities. The students are
nascent entrepreneurs with limited experience in carrying out most of the tasks of
developing their ventures for the first time (Haneberg and Aaboen, 2020). The special
conditions of being students who create real ventures deserve more scholarly attention.
Similar to all entrepreneurial activities, student entrepreneurship involves a process, which
occurs in interaction with its overall context (Haneberg, 2019; McMullen and Dimov, 2013;
Welter, 2011) and the potential support offered to student entrepreneurs through educational
courses, programmes and initiatives available in universities. Previous research has
primarily considered how student entrepreneurship facilitates education, entrepreneurial
outcomes and the development of entrepreneurial ecosystems (Gabrielsson et al., 2020;
Wright et al., 2017). This special issue focuses on student entrepreneurs, their entrepreneurial
practices, student entrepreneurship and the factors that are crucial for the continuous action
in student ventures. This issue’s articles thereby extend previous research by exploring the
continuous action stemming from the interplay among the student entrepreneurial
process, its context and entrepreneurship education. This issue’s contributors and editors
aim to strengthen student entrepreneurship as an interesting, important and distinctive
focus of researchers and practitioners. We conclude this guest editorial piece by suggesting
questions and topics for further research, along with a set of implications for practice.

Setting the stage for this special issue
This section sets the stage for this special issue by providing a brief overview of the interplay
between the entrepreneurship education context and the student venture process, as well as
between the venture creation context and the student venture process. The venture creation
context includes extracurricular initiatives and the entrepreneurship ecosystem in the
university. As illustrated in Figure 1, the student venture process is a result of the interplay
among the process, the context and the education.

The interplay between the entrepreneurship education context and the student venture
process
The literature about entrepreneurship education includes descriptions of programmes and
their initiations (e.g. Harmeling and Sarasvathy, 2013; Pardede and Lyons, 2012; Phan,
2014; Stone et al., 2005). The most common focus in entrepreneurship education is the
evaluation of programmes and courses. The programmes and courses tend to be described
as “about”, “for”, “through”, “in” or “embedded” entrepreneurship to specify the learning
approach and objectives (Hannon, 2005; Pittaway and Cope, 2007; Robinson et al., 2016).
The learning approaches vary from classroom lectures where the students are passive to
approaches where the students are self-driven, and the programmesmay have an impact on
the students in learning to become entrepreneurs or entrepreneurial, as well as the context,
for example, when a new venture has been started (Aadland and Aaboen, 2018). Most of the
programmes described and evaluated in the entrepreneurship education literature focus on
ventures as projects in courses or on courses that prepare students for creating ventures
rather than real venture creation conducted by students. A few studies on entrepreneurship
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education focus on venture creation programmes (e.g. Lack�eus and Williams Middleton,
2015; Rasmussen and Sørheim, 2006; Haneberg and Aadland, 2020) that facilitate students’
learning. The venture creation programme literature builds on the growing consensus that
entrepreneurship is best learned by doing it (Timmons, 1986) and that involvement in
entrepreneurial endeavours fosters an authentic experiential learning process (Aadland
and Aaboen, 2020). Hence, student entrepreneurship is considered a state-of-the-art
pedagogical approach to entrepreneurship and enterprise education (Lack�eus andWilliams
Middleton, 2015; Neck and Corbett, 2018). While previous research has demonstrated the
benefits of student venture creation for student learning and investigated how the student
venture may be utilised as a learning vessel, less attention has been paid to how learning
activities facilitate the continuous action of the student venture.

The interplay between the venture creation context and the student venture process
The literature on new venture creation in universities has witnessed a shift in focus to the
inclusion of external factors (Autio et al., 2014), the context (Welter, 2011) and processes
(Fayolle et al., 2016; McMullen and Dimov, 2013). The shift is connected to “the contextual
turn in entrepreneurship” (Gaddefors and Anderson, 2019, p. 160). Existing research has
broadly examined how different facets of the context, such as institutional (Lang et al., 2014;
Urbano and Alvarez, 2014), historical (Wadhwani et al., 2020), social (McKeever et al., 2014)
and spatial aspects (M€uller and Korsgaard, 2018), shape entrepreneurial action. However,
previous studies on venture creation in universities have tended to focus on venture
creation conducted by university employees (e.g. Lamine et al., 2016; Siegel and Wright,
2015) rather than by students. Student entrepreneurship and student venture creation have
only received limited scholarly attention (Bergmann et al., 2016; Beyhan and Findik, 2018;
Boh et al., 2016). For instance, previous studies on student venture creation have had a firm-
level focus where commercial outcomes of student entrepreneurship have been assessed,
often to evaluate the effectiveness of programmes and initiatives to support university
entrepreneurship (�Astebro et al., 2012; Beyhan and Findik, 2018; Gianiodis and Meek, 2020;
Sørheim et al., 2021). Other studies have regarded the facilitation, teaching or resources that
support students’ entrepreneurial activities in higher educational institutions (Haneberg
and Aaboen, 2020; Pittaway and Cope, 2007; Preedy and Jones, 2015; Rasmussen and
Sørheim, 2006). A learning focus has been dominant in the growing number of studies on
extracurricular initiatives for student entrepreneurship (Claudia, 2014; Haneberg and
Aaboen, 2021; Pittaway et al., 2011), whereas another research focus regards individual
student entrepreneurship as a means to an entrepreneurial career as such (Merida and
Rocha, 2021; Nabi et al., 2010; Rae and WoodierHarris, 2013). In other words, the student
entrepreneurship literature connected to the venture creation context has a narrower scope
compared with the general discussions on the contextualisation of entrepreneurship, and
many issues remains to be discovered. Figure 1 illustrates the student venture process
stemming from its interplay with the education context and the venture creation context.

Figure 1.
Setting the stage for
exploring the
continuous action in
the student
entrepreneurial
process stemming from
the interplay among
the process, context
and education
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Papers in this special issue
The papers included in this special issue provide insights into the student venture process
and its connection with the education context and the venture creation context from different
perspectives. In Figure 2, the papers that contribute with processual findings are denoted
with horizontal arrows, while the papers that primarily focus on how the process and context
influence each other are denoted with vertical arrows.

Steira and Steinmo (2021) present a real-time study that reveals patterns in the development
of new venture teams in venture creation programmes that are effective for student learning. In
total, three key phases of new venture team development are identified: (1) establishing a
foundation for collaboration through mutual understanding and psychological ownership; (2)
structuring the teamwork by distributing tasks, establishing decision-making routines and
creating joint commitment and (3) adapting to internal and external changes. Steira and
Steinmo (2021) suggest that educators pay attention to these phases and ensure that the
students complete the three phases to improve their learning from their venture creation. H€agg
(2021) delves even further into improving student learning from the student venture creation
process by suggesting that educators facilitate student reflection through an entrepreneurial
diary. According to H€agg (2021), the interplay between action and reflection enables the
students to develop self-awareness about their learning but requires a highly rigorous
systematic process, which is challenging yet rewarding for both educators and students.
Deprez et al. (2021) argue that intrapreneurial student venture processes are facilitated by
assigning smaller tasks to the students and enabling them to observe the situation, while direct
communication of intrapreneurial expectations may have a paralysing effect on students.
Hence, Steira and Steinmo (2021), H€agg (2021) and Deprez et al. (2021) all argue in favour of
structured facilitation of student venture creation processes to improve student learning.

Harima et al. (2021) confirm the sentiments regarding the opportunities for educators to
improve student learning, for instance, by mentioning that educators’ guidance positively
influences task feasibility and performance. However, Harima et al. (2021) also argue that
many student venture processes are terminated at the end of course modules because the
students tend to procrastinate when they no longer have access to constant feedback and
milestone setting. Moreover, the entrepreneurial passion tends to “reverse”, motivation is lost
and the team’s reason for existence disappears when there is no more feedback. In other
words, while facilitation from educators may enhance student learning during a course,
continued student venture creation after the course may be hampered by intensive direct
facilitation during the course. Gabay and Boissin (2021) also focus on the continued action in
the student venture creation process and argue that it is connected to the students’
commitment. There seems to be three thresholds of commitment. The first is the mobilisation

Figure 2.
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of the social network, the second is financial investment and the third is irreversibility, where
the students invest much of themselves and the project becomes an important part of their
lives. There is no significant relation between the students’ commitment profiles and their
personal characteristics, but the completely committed tend to have invested more time in
their projects, borrowedmoney, recruited employees, bought equipment and signed contracts
with other organisations. Linton and Hasche (2021) particularly emphasise the importance of
themotivation for the student venture creation process to come from the students themselves.
Based on their study’s results, Linton and Hasche (2021) show that when the motivation
comes top-down from the universitymanagement, the students feel lost in terms ofwhat to do
in their ventures, aswell as the part that they are supposed to play in their new venture teams,
and the roles of supporting actors become unclear, resulting in tensions.Thus, educators and
other actors may be able to improve student learning through facilitation, but the continued
student venture creation seems to be connected to the students’ commitment and motivation.

For the student venture creation process to proceed, many resources are needed.
According to Longva (2021), the internal ecosystem elements that the student entrepreneurs
identify and develop as part of their education allow them to start building social networks
that provide access to professional knowledge, advice, identity building, social support and
recruitment. Later in the process, it becomes important to obtain industry knowledge,
financial support and validation of their ideas from actors such as industry incubators and
the public support system outside the protected university environment. However, as
discussed by Lyu et al. (2021), there must be a fit between the education context and
the venture creation context.When education designs are adoptedwithout adjustments to the
local culture and context, it becomes difficult for both educators and students to engage in the
learning processes and entrepreneurial activities. Hence, the contributors to this special issue
propose that student venture creation processes be based on student motivation, which may be
improved through careful facilitation that fits the context.

Discussion
The papers included in this special issue undoubtedly continue an important trend in
society’s increasing focus on student entrepreneurship and entrepreneurship education.
Educational, extracurricular and co-curricular offerings in entrepreneurship aid industry,
higher educational institutions and the students themselves in creating innovative solutions
and ventures for the future. This special issue illustrates how the context, educational
influence and the individual students themselves all serve as actors and catalysts for
entrepreneurial behaviour. However, similar to any other mixture, the right combination is
needed to accelerate and foster student entrepreneurship efforts.

Content
While the development in the literature on entrepreneurship education hasmoved towards an
advocating trend for student-centred and authentic learning, it is timely to engage in
investigations and discussions of such designs and their impacts. Questions regarding the
level of guidance, stakeholder involvement, mandatory assignments, assessment procedures
and educational design are ready for investigations, and building the right combination
requires an understanding of the different factors’ influences on student entrepreneurs.
Educators in higher education should not assume that the introduction of experiences alone
will lead their students to success. The opposite is not the case, either, but as previous
research has elegantly stressed, experiences themselves are not necessarily sources of
experiential learning (Kolb and Kolb, 2005; Pittaway et al., 2015). Reflection is central in the
experiential learning theory, but knowing what to focus on in an uncertain and perhaps new
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situation is challenging for students with limited experience. Students therefore need
guidance in their reflective activities. H€agg (2021) therefore points to an understudied issue
with high impact and importance for students’ learning in entrepreneurship education.
Entrepreneurship education should neither foster experiences alone nor solely keep a know-
what attitude towards the topic but promote a balance between them and aid the students in
their efforts, including training in how to use experience as a source of learning through
reflection.

However, while experience should be a source of learning, it is also clear that individual
students’ point of departure, for instance, regarding their attitude and prior knowledge, has
an impact on their gains from venturing activities. Deprez et al. (2021) find that students with
a lower entry level of self-efficacy need a different type of guidance and support in the
educational situation. Educators’ failure to recognise individual differences could therefore
hinder their students’ optimal learning, despite the small effort required for an effective and
individually adapted learning situation. For instance, ensuring that the tasks aremanageable
and do not cause cognitive overload appears to be vital for some students. This is an issue
that has also been discussed in previous research –whether students should be providedwith
a foundation of the topic in focus before more complex learning situations are introduced (e.g.
Aadland and Aaboen, 2020; Robinson et al., 2016). Steira and Steinmo (2021) also add to this
discussion by showing that students need to go through the necessary steps in their
teamworking activity to enable optimal collaboration. Hence, letting students receive
guidance could also be beneficial for the learning situation. Ensuring that the students
understand their tasks and the areas onwhich they need to focus could be effective, especially
if they have varying levels of prior knowledge and experiences (Deprez et al., 2021). For
instance, if educators closely support students in their work, at least in the beginning of the
educational offerings, this might be a good strategy to ensure that students build the
confidence to become more autonomous and develop self-efficacy.

Commitment
Educators should also be safe ports when uncertain situations occur, guiding students in
their focus and efforts, thus enabling them to learn from their activities. As in the case of any
other port, students should be able to anchor when a storm occurs, meaning that educators,
mentors and support systems should be able to aid students even after formal curricular
activities have finished. Educators and higher educational institutions have a responsibility
to ensure that students do not carry too much risk in their efforts (Nab et al., 2010) and that
their work, investment and energy are not wasted due to uncertainties, which often could be
solved with a small discussion, questions and answers or support from the faculty. Harima
et al. (2021) put this issue on the agenda when their study’s results, where graduates lack
support and guidance, show that this might hinder the continuation of the students’
venturing activities. Giving students support and guidance in their transition from more
simulated curricular activities (cf. Pittaway and Cope, 2007) to post-graduation, real-world
entrepreneurial efforts could therefore bring fruitful results. How such efforts and transitions
could be designed and implemented deserves more space in the literature.

Students might lose their motivation to continue their entrepreneurial efforts, especially if
the educational effort or context is developing a reputation for being a time-limited effort
without a plan for continuation. Building and developing a commitment and a positive
attitude towards entrepreneurship might take time, especially for students with lower levels
in the beginning and if the activity is mandatory. Therefore, building and maintaining a
positive environment, with support and guidance for the students, could be beneficial. While
many of the contributors to this special issue mention motivational factors, such as ensuring
student ownership (e.g. Steira and Steinmo, 2021), Gabay and Boissin (2021) point to different
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commitment profiles. Through an understanding of how students’ commitment could be
influenced, educational institutions may adapt their efforts such that talented students could
stay motivated and develop and maintain value and learning. Nevertheless, students should
be guided with care. Linton and Hasche (2021) illustrate that students being guided and
“controlled” by mentors or educators could lose their motivation and interest. This especially
applies if the feedback is unclear and adds to the discussion on the ownership of the idea, the
process and eventual outcomes. However, since not all students will become entrepreneurs,
and others just need a light push to flourish, it is vital to find the correct balance between
controlling and aiding the students in their work.

Context
Although many of the contributors to this special issue point to students’ and educators’
collaboration and how the two groups can create value together, Linton and Hasche (2021)
also initiate a discussion on the involvement, utilisation and adaption of the context in the
students’ venturing process. Previous research on the topic has illustrated how universities,
educators and students could benefit one another through incubation and knowledge transfer
in venturing activities (Ollila and Williams Middleton, 2011). However, lacking good
collaboration with a knowledge transfer office or missing a possibility to let students work in
an incubator shows the need for local adjustments in initiatives related to student venturing.
Longva (2021) investigates how the entrepreneurial ecosystem in the university influences
student entrepreneurship. One of her concluding remarks refers to the important interplay
between curricular and co-/extracurricular activities for students. Longva (2021) therefore
adds to the discussion by stressing the importance of the context when initiating new student
efforts. As such, the formal institutional offerings, for instance, a technology transfer office,
might not be sufficient for a good venturing context for the students. Some initiatives require
an ecosystem where students play a central part, are supported beyond the formal activities
and engage with other students but can also obtain support from industry, mentors and the
faculty if needed. As such, some initiatives cannot be transferred from one context to another
if some support functions in student clubs or similar groups are missing. This also applies to
educational offerings, as presented by Lyu et al. (2021), where culture and context need to be
taken into consideration.

While the papers in this special issue have different foci and points of departure, their
common denominator is that diverse educational offerings, contexts and students require
varying designs, approaches and follow-up procedures. Giving students the foundation and
support to develop their entrepreneurial knowledge and insights appears important, but it
should also be noted that students with higher levels of entrepreneurial knowledge, attitude
or interest need other educational influences than easy and simple tasks, directions and
orders, or pre-assigned objectives. Overcontrolling the educational activity could therefore be
demotivating for students and as such work against its purpose. Providing the students with
possibilities to immerse themselves in their topics of interest or in the case of students who
have faced challenges, guiding them towards solutions, without creating a strict standardised
educational design for all students, appears to be crucial. The same applies to the involvement
and utilisation of the context. While some educational efforts flourish in a certain context,
educators and higher educational managers should be careful in uncritically adopting efforts
from one context to another.

Conclusions and further research
With this special issue, we have put the spotlight on student entrepreneurs and student
entrepreneurship. The contributors have investigated several aspects that influence the
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process of venturing by students, spanning from the students themselves to their contextual
situations. This special issue therefore points to several important topics and provides varied
andmultifaceted views on student entrepreneurship, while illustrating the complexity involved
in initiatives for student entrepreneurship in higher education. Fostering engagement and
student venturing, with its possibilities for long-term value creation for society, requires an
intertwined ecosystem, including support from the faculty, peers and other stakeholders.

We contribute to the student entrepreneurship literature by shedding light on individual
students and how they need guidance in some situations but need space to flourish in other
circumstances. Students also need an enhanced awareness of their own activities and
processes when working on venturing efforts. Lacking the ability to reflect and knowledge
about which topics to reflect on could hinder students in their venturing activities (cf. H€agg,
2021). We have also contributed to the understanding of the educational setting and the roles
of social networks and stakeholders in academia and industry (Gabay and Boissin, 2021;
Gianiodis and Meek, 2020; Haneberg and Aaboen, 2020; Longva, 2021). Initiating venturing
activities among students cannot be fruitful unless the students obtain the necessary support
in the entrepreneurial ecosystem (Wright et al., 2017). Students need a safe port and support in
a positive environment. The context of student entrepreneurship (cf. Beyhan and Findik,
2018) is therefore a particular topic to which this special issue contributes, in terms of not only
how students interact with and utilise the environment but also how specific initiatives from
one context may not necessarily fit in other contexts.

The crucial points raised in this special issue also have implications for practice.
Entrepreneurship educators and others involved in entrepreneurship support systems in
universities should evaluate and reflect on their roles in and their offered support for student
entrepreneurship. Some students need extra motivation and support to conduct their
entrepreneurial activities, while others will be held back and feel limited by the same support.
The need may also change in different phases of the process. It is also important for
educational institutions, including the faculty and mentors, to critically adapt and assess
their initiatives for student entrepreneurship.

Further research
While the contributors to this special issue offer significant insights into the topic of student
entrepreneurship, they also introduce several questions and topics for further research. We
especially encourage researchers to continue focusing on the process of student
entrepreneurship. We ask the scholarly community to address the following aspects:

Content. The contributors have shown that structured facilitation of the student venture
creation process may improve student learning but may also cause the students to
discontinue their ventures at the end of the module or become confused and overwhelmed.
How educators can recognise and understand the students’ current competence levels, as well
as how the educators’ efforts can be implemented in and adjusted to the learning situation, is
an underexplored topic that should be tackled in future research.

Commitment. Gabay and Boissin (2021) have found that continuous student action seems
to be connected to student commitment and thus a key concept for student venture creation.
Researchers should therefore investigate this topic further, understanding student
commitment and motivation. For instance, they could examine student motivation not
only in extracurricular activities but also in a curricular setting, such that educators could
develop initiatives that would enhance learning and value creationwithout pushing students’
efforts too far. Furthermore, the contributors have shown that the educators’ commitment
seems to be of importance so that they may continue to be safe ports for students throughout
the process and also for graduates. How to develop commitment among educators, as well as
synergies between the commitment of educators and of students, may therefore be a fruitful
avenue for further research.
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Context. In this special issue, the authors stress the importance of the context for student
venture creation and simultaneously emphasise the problems thatmay arisewhen attempting
to organise or adopt ecosystem initiatives in an inorganic way. Future researchers should
explore and investigate how different contextual factors influence extracurricular,
co-curricular and curricular activities. Longva’s (2021) work should be a source of
inspiration in this endeavour. Researchers should therefore continue the exploration of the
different parts of venturing activities among students in higher education to understand how
the context, educational support and individual students themselves influence their learning
and progress.

Lise Aaboen, Roger Sørheim, Dag H�akon Haneberg and Torgeir Aadland

References

Aadland, T. and Aaboen, L. (2018), “Systematising higher education: a typology of entrepreneurship
education”, in Hytti, U., Blackburn, R. and Laveren, E. (Eds), Entrepreneurship, Innovation and
Education: Frontiers in European Entrepreneurship Research, Edward Elgar Publishing,
Cheltenham, pp. 103-122.

Aadland, T. and Aaboen, L. (2020), “An entrepreneurship education taxonomy based on authenticity”,
European Journal of Engineering Education, Vol. 45 No. 5, pp. 711-728.

�Astebro, T., Bazzazian, N. and Braguinsky, S. (2012), “Startups by recent university graduates and
their faculty: implications for university entrepreneurship policy”, Research Policy, Vol. 41 No. 4,
pp. 663-677.

Autio, E., Kenney, M., Mustar, P., Siegel, D. and Wright, M. (2014), “Entrepreneurial innovation: the
importance of context”, Research Policy, Vol. 43 No. 7, pp. 1097-1108.

Bergmann, H., Hundt, C. and Sternberg, R. (2016), “What makes student entrepreneurs? On the
relevance (and irrelevance) of the university and the regional context for student start-ups”,
Small Business Economics, Vol. 30 No. 5, pp. 334-343.

Beyhan, B. and Findik, D. (2018), “Student and graduate entrepreneurship: ambidextrous universities
create more nascent entrepreneurs”, Journal of Technology Transfer, Vol. 43 No. 5, pp. 1346-1374.

Boh, W.F., De-Haan, U. and Strom, R. (2016), “University technology transfer through entrepreneurship:
faculty and students in spinoffs”, Journal of Technology Transfer, Vol. 41 No. 4, pp. 661-669.

Claudia, C. (2014), “The role of extracurricular activities and their impact on learning process”,
Economic Science Series, Vol. 23 No. 1, pp. 1143-1148.

Deprez, J., Peeters, E. and Gorgievski-Duijvensteijn, M.J. (2021), “Developing intrapreneurial self-
efficacy through internships? Investigating agency and structure factors”, International Journal
of Entrepreneurial Behavior and Research, Vol. 27 No. 5, pp. 1166-1188.

Fayolle, A., Jack, S., Lamine, W. and Chabaud, D. (2016), Entrepreneurial Process and Social Networks:
A Dynamic Perspective, Edward Elgar Publishing, Cheltenham.

Gabay, L. and Boissin, J.-P. (2021), “Commitment profiles of nascent-entrepreneurs: insights from an
empirical taxonomy among French student-entrepreneurs”, International Journal of
Entrepreneurial Behavior and Research, Vol. 27 No. 5, pp. 1214-1240.

Gabrielsson, J., H€agg, G., Landstr€om, H. and Politis, D. (2020), “Connecting the past with the present:
the development of research on pedagogy in entrepreneurial education”, Education þ Training,
Vol. 62 No. 9, pp. 1061-1086, doi: 10.1108/ET-112019-0265.

Gaddefors, J. and Anderson, A.R. (2019), “Romancing the rural: reconceptualizing rural
entrepreneurship as engagement with context(s)”, The International Journal of
Entrepreneurship and Innovation, Vol. 20 No. 3, pp. 159-169.

IJEBR
27,5

1112

https://doi.org/10.1108/ET-112019-0265


Gianiodis, P.T. and Meek, W.R. (2020), “Entrepreneurial education for the entrepreneurial university:
a stakeholder perspective”, Journal of Technology Transfer, Vol. 45, pp. 1167-1195.

H€agg, G. (2021), “The entrepreneurial diary – a reflective learning activity to enhance the judgmental
abilities of student entrepreneurs”, International Journal of Entrepreneurial Behavior and
Research, Vol. 27 No. 5, pp. 1142-1166.

Haneberg, D.H. (2019), “Entrepreneurial learning as an effectual process”, The Learning Organization,
Vol. 26 No. 6, pp. 631-647.

Haneberg, D.H. and Aaboen, L. (2020), “Incubation of technology-based student ventures: the
importance of networking and team recruitment”, Technology in Society, Vol. 63, p. 101402.

Haneberg, D.H. and Aaboen, L. (2021), “Entrepreneurial learning behaviour of community insiders”,
International Journal of Entrepreneurial Behavior and Research. doi: 10.1108/IJEBR-04-
2020-0255.

Haneberg, D.H. and Aadland, T. (2020), “Learning from venture creation in higher education”, Industry
and Higher Education, Vol. 34 No. 3, pp. 121-137.

Hannon, P.D. (2005), “Philosophies of enterprise and entrepreneurship education and challenges for
higher education in the UK”, The International Journal of Entrepreneurship and Innovation,
Vol. 6 No. 2, pp. 105-114, doi: 10.5367/0000000053966876.

Harima, A., Schichting, L., Giesselmann, J. and G€ottsch, V. (2021), “Entrepreneurship? Let’s do it later:
procrastination in the intention-behavior gap of student entrepreneurship”, International
Journal of Entrepreneurial Behavior and Research, Vol. 27 No. 5, pp. 1189-1213.

Harmeling, S.S. and Sarasvathy, S.D. (2013), “When contingency is a resource: educating entrepreneurs
in the Balkans, the Bronx, and beyond”, Entrepreneurship Theory and Practice, Vol. 37 No. 4,
pp. 713-744, doi: 10.1111/j.1540-6520.2011.00489.x.

Kolb, A.Y. and Kolb, D.A. (2005), “Learning styles and learning spaces: enhancing experiential
learning in higher education”, Academy of Management Learning and Education, Vol. 4 No. 2,
pp. 193-212, doi: 10.5465/AMLE.2005.17268566.

Lack�eus, M. and Williams Middleton, K. (2015), “Venture creation programs: bridging
entrepreneurship education and technology transfer”, Education þ Training, Vol. 57 No. 1,
pp. 48-73, doi: 10.1108/ET-02-2013-0013.

Lamine, W., Mian, S., Fayolle, A., Wright, M., Klofsten, M. and Etzkowitz, H. (2016), “Technology
business incubation mechanisms and sustainable regional development”, Journal of Technology
Transfer, Vol. 43 No. 5, pp. 1-21.

Lang, R., Fink, M. and Kibler, E. (2014), “Understanding place-based entrepreneurship in rural Central
Europe: a comparative institutional analysis”, International Small Business Journal, Vol. 32
No. 2, pp. 204-227.

Linton, G. and Hasche, N. (2021), “University–industry collaboration: constructing a business model
lab for student venture creation”, International Journal of Entrepreneurial Behavior and
Research, Vol. 27 No. 5, pp. 1241-1263.

Longva, K. (2021), “Student venture creation: developing social networks within entrepreneurial
ecosystems in the transition from student to entrepreneur”, International Journal of
Entrepreneurial Behavior and Research, Vol. 27 No. 5, pp. 1264-1284.

Lyu, J., Shepherd, D. and Lee, K. (2021), “Teaching entrepreneurship in China: culture matters”,
International Journal of Entrepreneurial Behavior and Research, Vol. 27 No. 5, pp. 1241-1263.

McKeever, E., Anderson, A. and Jack, S. (2014), “Entrepreneurship and mutuality: social capital in
processes and practices”, Entrepreneurship and Regional Development, Vol. 26 Nos 5-6,
pp. 453-477.

McMullen, J.S. and Dimov, D. (2013), “Time and the entrepreneurial journey: the problems and promise
of studying entrepreneurship as a process”, Journal of Management Studies, Vol. 50 No. 8,
pp. 1481-1512.

Editorial

1113

https://doi.org/10.1108/IJEBR-04-2020-0255
https://doi.org/10.1108/IJEBR-04-2020-0255
https://doi.org/10.5367/0000000053966876
https://doi.org/10.1111/j.1540-6520.2011.00489.x
https://doi.org/10.5465/AMLE.2005.17268566
https://doi.org/10.1108/ET-02-2013-0013


Merida, A.L. and Rocha, V. (2021), “It’s about time: the timing of entrepreneurial experience and the
career dynamics of university graduates”, Research Policy, Vol. 50 No. 1, p. 104135.

M€uller, S. and Korsgaard, S. (2018), “Resources and bridging: the role of spatial context in rural
entrepreneurship”, Entrepreneurship and Regional Development, Vol. 30 Nos 1-2, pp. 224-255.

Nab, J., Pilot, A., Brinkkemper, S. and Ten Berge, H. (2010), “Authentic competence-based learning in
university education in entrepreneurship”, International Journal of Entrepreneurship and Small
Business, Vol. 9 No. 1, pp. 20-35.

Nabi, G., Holden, R. and Walmsley, A. (2010), “From student to entrepreneur: towards a model of
graduate entrepreneurial career-making”, Journal of Education and Work, Vol. 23 No. 5,
pp. 389-415.

Neck, H.M. and Corbett, A.C. (2018), “The scholarship of teaching and learning entrepreneurship”,
Entrepreneurship Education and Pedagogy, Vol. 1 No. 1, pp. 8-41.

Ollila, S. and Williams-Middleton, K. (2011), “The venture creation approach: integrating
entrepreneurial education and incubation at the university”, International Journal of
Entrepreneurship and Innovation Management, Vol. 13 No. 2, pp. 161-178.

Pardede, E. and Lyons, J. (2012), “Redesigning the assessment of an entrepreneurship course in an
information technology degree program: embedding assessment for learning practices”, IEEE
Transactions on Education, Vol. 55 No. 4, pp. 566-572, doi: 10.1109/TE.2012.2199757.

Phan, P.H. (2014), “The business of translation: the Johns Hopkins University discovery to market
program”, Journal of Technology Transfer, Vol. 39 No. 5, pp. 809-817, doi: 10.1007/s10961-014-
9335-1.

Pittaway, L. and Cope, J. (2007), “Simulating entrepreneurial learning: integrating experiential and
collaborative approaches to learning”,Management Learning, Vol. 38 No. 2, pp. 211-233, doi: 10.
1177/1350507607075776.

Pittaway, L., Rodriguez-Falcon, E., Aiyegbayo, O. and King, A. (2011), “The role of entrepreneurship
clubs and societies in entrepreneurial learning”, International Small Business Journal, Vol. 29
No. 1, pp. 37-57.

Pittaway, L.A., Gazzard, J., Shore, A. and Williamson, T. (2015), “Student clubs: experiences in
entrepreneurial learning”, Entrepreneurship and Regional Development, Vol. 27 Nos 3-4, pp. 127-153.

Preedy, S. and Jones, P. (2015), “An investigation into university extra-curricular enterprise support
provision”, Education þ Training, Vol. 57 Nos 8-9, pp. 992-1008.

Rae, D. and Woodier-Harris, N.R. (2013), “How does enterprise and entrepreneurship education
influence postgraduate students’ career intentions in the New Era economy?”, Education þ
Training, Vol. 55 Nos 8/9, pp. 926-948.

Rasmussen, E.A. and Sørheim, R. (2006), “Action-based entrepreneurship education”, Technovation,
Vol. 26 No. 2, pp. 185-194, doi: 10.1016/j.technovation.2005.06.012.

Robinson, S., Neergaard, H., Tanggaard, L., Krueger, N., McCracken, M. and Matlay, H. (2016), “New
horizons in entrepreneurship: from teacher-led to student-centered learning”, Education þ
Training, Vol. 58 Nos 7/8, pp. 661-683, doi: 10.1108/ET-03-2016-0048.

Siegel, D.S. and Wright, M. (2015), “Academic entrepreneurship: time for a rethink?”, British Journal of
Management, Vol. 26 No. 4, pp. 582-595.

Sørheim, R., Aadland, T. and Haneberg, D.H. (2021), “Venture creation programs: what kinds of
ventures do students create?”, in Neck, H.M. and Liu, Y. (Eds), Innovation in Global
Entrepreneurship Education, Edward Elgar, Cheltenham, pp. 274-285.

Steira, I. and Steinmo, M. (2021), “The development of effective new venture teams in venture creation
programmes”, International Journal of Entrepreneurial Behavior and Research, Vol. 27 No. 5,
pp. 1116-1141.

Stone, D., Raber, M.B., Sorby, S. and Plichta, M. (2005), “The enterprise program at Michigan
technological university”, International Journal of Engineering Education, Vol. 21 No. 2, pp. 212-221.

IJEBR
27,5

1114

https://doi.org/10.1109/TE.2012.2199757
https://doi.org/10.1007/s10961-014-9335-1
https://doi.org/10.1007/s10961-014-9335-1
https://doi.org/10.1177/1350507607075776
https://doi.org/10.1177/1350507607075776
https://doi.org/10.1016/j.technovation.2005.06.012
https://doi.org/10.1108/ET-03-2016-0048


Timmons, J.A. (1986), “Growing up big: entrepreneurship and the creation of high-potential ventures”,
in Sexton, D.L. and Smilor, R.W. (Eds), The Art and Science of Entrepreneurship, Ballinger,
Cambridge, MA, pp. 223-239.

Urbano, D. and Alvarez, C. (2014), “Institutional dimensions and entrepreneurial activity: an
international study”, Small Business Economics, Vol. 42 No. 4, pp. 703-716.

Wadhwani, R.D., Kirsch, D., Welter, F., Gartner, W.B. and Jones, G.G. (2020), “Context, time, and
change: historical approaches to entrepreneurship research”, Strategic Entrepreneurship
Journal, Vol. 14 No. 1, pp. 3-19.

Welter, F. (2011), “Contextualizing entrepreneurship – conceptual challenges and ways forward”,
Entrepreneurship Theory and Practice, Vol. 35 No. 1, pp. 165-184.

Wright, M., Siegel, D.S. and Mustar, P. (2017), “An emerging ecosystem for student startups”, Journal
of Technology Transfer, Vol. 42 No. 4, pp. 909-922.

Editorial

1115


	Editorial
	Context, content and commitment in student venture processes
	Introduction

	Setting the stage for this special issue
	The interplay between the entrepreneurship education context and the student venture process
	The interplay between the venture creation context and the student venture process

	Papers in this special issue
	Discussion
	Content
	Commitment
	Context

	Conclusions and further research
	Further research

	References


