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FOREWORD

The delivery of free, quality education for all children and 
young people has been my priority as the Minister of Basic 
and Senior Secondary Education in Sierra Leone. Most 
recently, my team and I institutionalised an agenda for radi-
cal inclusion as part of the country’s vision for human capital 
development. In doing so, I outlined a promise to provide 
equitable learning opportunities to the most marginalised 
and excluded in society. This book provides an important and 
timely message on the need to build learning communities to 
fulfil this promise.

In this book, Mason and Galloway provide grounded and 
critical insights on the challenges that the education sector 
currently faces. In particular, the book disentangles the his-
toric roots of systemic barriers to school improvement, elabo-
rates the impact of successive national crises on teachers and 
unpacks the limited success of previous education interven-
tions. This analysis sets up a platform for a research-based 
approach to address these issues.

Drawing on EducAid’s decades of experience of provid-
ing quality education to the most vulnerable in Sierra Leone, 
Mason and Galloway highlight the importance of using evi-
dence to promote school improvement centred around peda-
gogy and teaching. The book draws attention to the critical 
role of professional learning networks in fostering a dialogic 
and respectful climate in which principals and teachers share 



xx Foreword

and reflect on their experiences to ‘lever up’ learning. This 
close-up analysis shows the significant, positive impact of 
professional learning networks on the attendance and learn-
ing of students.

The accompanying practitioner’s manual provides a step-
by-step guide for those looking to build the capacity of teach-
ers and school leaders to lead school-level change. The guide 
can help education leaders to implement and adapt lessons 
from this research to deliver continuing professional develop-
ment and learning to support children to succeed academi-
cally and socially.

These comprehensive resources present a pathway for 
promoting sustainable school improvement to enable the 
next generation of Sierra Leoneans — as well as subsequent  
generations — to live up to their potential. The core themes 
of community, equity and impact will continue to echo as we 
strive towards radical inclusion and free, quality education.

Dr David Moinina Sengeh
Honourable Minister of Basic and Senior Secondary 

Education and Chief Innovation Officer for the Directorate 
of Science, Technology and Innovation for the Government 

of Sierra Leone.
July 2021.
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Note oN PractitioNers’ 
MaNual

This book describes a structured approach to school 
improvement through continuing professional development 
and learning (CPDL) for teachers.  The focus is on the 
context, (a low income country in Africa,) the reasons for 
selecting a structured and potentially replicable approach to 
CPDL, the methodology and the results. The book does not 
describe the programme itself in detail. To do so it would have 
been necessary to describe each of the literacy and numeracy 
activities that the CPDL team used with primary teachers in 
the course of ten days intensive work and follow-up over the 
subsequent year. That would have seriously interrupted the 
flow of the book. Yet knowing that a project is successful – or 
encountered problems – is of little or no practical use without 
knowing details of the project itself. For this reason, Emerald 
agreed to make the Practitioners Manual available online 
with purchase of the book, without further cost. This can be 
accessed on Emerald’s Bookstore (books.emeraldinsight.com).
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