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Situation / Problem

Boys from low
socio-economic
backgrounds are
underrepresente|
din dance
training at both
prevocational
and higher
education level

Hypotheses

+Boys lack role models to
aspire to careers in dance

«Sustained engagement is
necessary for progression into
training

*There is a pre requisite level
of skill to progress to
prevocational training.

*Boys interest in dance can be
increased by including urban
styles

*Male tutors will have a
positive impact on boys’
progression.

*Cost of prevocational dance
training prevents boys from
engaging

Outcomes / Im pac?

Short-term:
greater enthusiasm for dance training

continued weekly engagement with
dance classes

confidence in dance as a possibile future
career

Medium-term:

development of dance technique, skill
and vocabularly

progression into advanced prevocational
training programmes

boys become role models for younger
boys

Long-term:
Success at audition to train at HE level
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*Mature commuter students to nursing and subjects-
allied to medicine courses are likely to have been out
of education for some time and may not have recent
experience of the academic skills required to succeed
in HE. This is assumed to result in a challenging
transition process, which can impact on their
academic confidence, which in turn can limit their
outcomes and achievement.

*Mature students may also have different
expectations and levels of preparation for HE study
than ‘traditional’ students progressing straight from
level 3 studies (e.g. Shanahan, 2000). Student
expectations differ and can have implications for
their retention prospects and ability to transition into
the HE context (e.g. Reay, 2002).Commuter students
have less opportunity to develop a sense of
belonging to the institution and are likely to have ties
and a social life outside of the university community
(e.g. Chapman, 2017).

*The process of supporting commuter students has
provided practitioners with some familiarity of the
challenges often experienced by mature commuter
students.

ePractitioner experience of working with cohorts of
mature commuter experiences suggests that they
can experience significant transition challenges and
negative impacts on their academic confidence.
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No rationale for the
activities or
instinctual basis

Rationale based on
ad hoc evidence or
from past experience
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grounded in a
systematic analysis
of the research
evidence about what
works

Identification of
underpinning
mechanisms

Mechanisms are
implicit and
unspecified

Cause and effect
relationships are
vague or based on
simplistic
assumptions

Mechanisms are
credible and seek to
establish how the
desired positive
changes will be
generated

Ownership of the
theory of change

Practitioners work in
isolation

Theories of change
generated by a few
staff within the same
team

Theories of change

is developed in
collaboration with
stakeholders who
bring different insights|

Level High level theory of | Theory of change Development of
change which does | acknowledges activity specific
not take account of | different programme | theories of change
the specifics of what | elements but is not
is being delivered specific enough to be
relevant to individual
activities being
delivered
Evaluation Ad hoc development | Evaluation is being Evaluation is
of evaluation undertaken but does | embedded in activity
methods thought not seek to test the planning and linked
about after the underpinning to delivery and
intervention intervention theory designed to test the
intervention theory
Learning Results are not Learning is kept within| The findings from
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discussed

the activity delivery
team
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How does the intervention work to address this issue?

1. The summer school gives
participants early access to the HE
environment, before term starts,
providing some calmer adaptation
space

Evidence:

Evaluation suggests that summer
schools can be associated with
positive subsequent academic

performance (Hatt, Baxter, & Tate,
2009).
How do we know: practitioner
experience

The process of supporting
commuter students has provided
practitioners with familiarity with

some of the challenges often
experienced by mature commuter
students.

Practitioner experience of working
with cohorts of mature commuter
experiences suggests that they can
experience significant transition
challenges

Assumptions:

That mature commuter
students are able to attend a
summer school

2. The summer school enables a
cohort of mature commuter
students to meet each other and
establish relationships before the
term starts and their classes
increase in size

Evidence:

Summer schools for US college
students can support them in
building social networks
(Nolan, Cabrera, Miner, & Milem,
2013).

Social integration is an important
factor in international student
success (Rienties, 2012).
Australian ‘young mature’ students
struggle to create effective social
networks and finding a place to fit
in (Mallman & Lee, 2017).
Practitioners working with mature
commuter students observe that
they can face challenges building
supportive social networks,
without additional institution
facilitation

Assumptions:

That mature commuter
students will want to meet and
form a community of people
with similar experiences to
them.

That mature commuter
students will be ‘rustier’ when
it comes to universal academic

skills than their ‘traditional’
peers.

That the three day duration of

the summer school will be
sufficient to build these bonds.

3. The summer school includes
academic workshops to introduce
participants to the nature of HE
learning and teaching and to the
skills required for HE success.

Evidence:

Self-reported learning strategies
are a predictor of HE success for
mature students (McKenzie & Gow,
2004). Academic emotions are an
important variable in determining
academic success for mature
students in an Australian context
(Kahu, Stephens, Leach, & Zepke,
2015). Academic support can
increase academic success and
effective transition for Australian
mature students (Abbott-Chapman,
2006).

The experience of engaging with
and supporting mature commuter
students, suggests to practitioners.
that they can experience academic

anxiety and imposter syndrome
and that they can struggle to build
their confidence.

Assumptions:

That mature commuter
students have not had
compensatory experiences or
development that can prepare
and equip them for HE level
study.

That the short duration of the
summer school is sufficient to
develop the skills and
confidence required to smooth
the transition process.
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Context

Target schools have the highest proportion of students who live in local areas that have historically
low HE participation but good KS4 attainment. Providing a supportive network and generating
positive attitudes towards all types of HE progression will best support students decision-making
about their education and career pathways (Bowes et al., 2015).

Implementation

e Target schools are invited for an initial meeting to discuss the programme.
e Practitioners understand current school provision and develop school delivery plans for the
programme which include Y9 mentoring.
e Target schools identify eligible target students to receive the programme.
®  Schools notify their local practitioner when they would like to roll out the programme.
e Partner universities employ and train undergraduate mentors to deliver the programme.
Delivery and content

e Undergraduate mentors deliver 6 one-to-one sessions and 6 group sessions where students’ can
build positive relationships with their mentor, spend time thinking critically about careers and
academic aspirations, spend time reflecting on their strengths and transferrable skills, map their
career aspirations onto progression pathways and learn about the concept of post-16 and post-18
progression routes in further education, HE and wider careers.

Mechanisms

e Throughout the activity it is expected that students are forming positive self-identity and their
academic and career-based aspirations. They are also expected to be engaged with the activity due
to forming a positive relationship with their mentor.

Short-term to medium-term outcomes

e Students can identify personal qualities and be able to make plans and decisions to achieve future
qualifications, skills and experience.
e Students recognize the connection between working hard, attainment, and opportunities available.
e  Students understand how subjects fit with longer term progression plans.
e Students academic self-efficacy increases as they are able to visualize their aspirations and
understand different routes available to achieve them.
Long-term outcomes

e Students attainment increases at rate needed for them to progress into HE.

e Students continue to discuss HE with their parents, teachers or undergraduate mentors and are able
to receive support for their UCAS applications.

e Students progress into a further education or sixth-form college.

e Students apply to HE.

e Students are accepted and participate in HE.
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The Situation
Low status of vocational

education, need to align
STEM graduates with
STEM jobs, opportunity for
better work preparation and
promote understanding of

Inputs
Staffing, employer and apprentice input, time, materials, resources

\Activites

Small group research and discussion acfivities,
class discussion, mock interviews, reflective activities,
Q8A with apprentices and employers

Medium term

Participation
Target learners
School and college staff

Employers and apprentices Short term outcomes

Indicators
Learners report improvement in knowledge of apprenticeships
Leamners report knowledge of process and vacancies
Staff report leamers’ increased knowledge
Method
Bespoke learner evaluation forms

Mechanisms
Students learning collaboratively to gain a deeper understanding
Engagement with industry and real life inspiring work-related activities
Peer tutoring through mock interviews for understanding of the process
Use of reflective activities for affective growth

Schoollcollege staff evaluation form - bespoke

Delivery staff debrief form

Long term outcomes
Increased HE applications/progression
Indicators
Learners apply and enrol for HE level study
Method
Longitudinal tracking

outcomes

Learners can find current apprenticeship opportunities
Learners actively and independently increase own knowledge
Increased and sustained aspiral
Decision making on routes

ions towards higher-level study

Indicators
Learners recall information
Learers have talked to family/friends and/or researched apprenticeships
Learners report aspirations towards higher level study
School staff report raised aspirations towards higher-level study
Learners demonstrate decision-making about courses
School staff report suitable decision-making
Method
Learner focus groups
School staff survey
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Context

Prior academic attainment is a predictor of HE progression (Chowdry et al., 2013), therefore
combining academic sessions with mentoring sessions will holistically support the whole student and
their decision-making about education and career pathways (Bowes et al., 2015).

Implementation

® Target schools are invited for an initial meeting to discuss the regional programme.

®  Practitioners understand current school provision and develop school delivery plans for the
programme which include the online tutoring activity for Y10 and Y11 students.

® Target schools identify eligible target students from each year group to receive the regional
programme.

®  Schools notify their local practitioner when they would like to roll out the activity.

®  Students choose 16 academic maths and/or English tutoring sessions and receive an online log-in to
access the activity either in school or at home.

Delivery and content

®  Students receive a combination of 4 mentoring sessions and 16 academic tutoring sessions delivered
through an online portal by an undergraduate mentor.
Mechanisms

e Throughout the programme it is expected that students are forming positive self-identity and their
academic and career-based aspirations. They are also expected to be engaged with the programme
due to forming a positive relationship with their mentor.

Short-term to medium-term outcomes

®  Students have an increased awareness of what is needed to achieve greater attainment in maths
and/or English.
e Students develop knowledge of how to plan for application processes and how to represent
themselves well for selection.
®  Students have increased positive academic self-perception which supports an increase in their
academic attainment.
Long-term outcomes

e Students attainment increases at rate needed for them to progress into higher education.
e Students progress into a further education or sixth-form college.
e Students apply to HE.

® Students are accepted and participate in HE.
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Prioritisation of provision of academic workshops: how do we know this will
work?

Internal evaluation evidence Practitioner experience
required revise their expectations of their

standards academic experience as they Qualitative evaluations of previous
+ transition into HE. As a result they events provided majority feedback that
will feel more positive and confident, the session was helpful and significantly
less worried and be able to approach impacted on participant expectations
their first assessment from a position and self-reported confidence and
of knowledge. academic confidence

Providing
evidence of Mature commuter students will

Having run this component on previous
occasions practitioners have observed
participant reactions to assessment and
marking criteria. Workshop discussions
suggested that participants experience
a boost to confidence and perceptions
of their ability to succeed on their
chosen course once they have had
experience of the assessment criteria
used

Participants
see value in
the examples
provided

Assumptions: That mature commuter students’ expectations about assessment and

- academic requirements was an overestimation. Under-estimating academic
Proposed causal mechanism(s) demands, could result in participants experiencing a decrease in their academic
confidence.

The Intervention: How will these success factors be evaluated / what evaluation measures are
required?
Participating mature commuter students engaged in an academic i) Quantitative measure of academic self-confidence/qualitative research into

workshop in which they were provided with samples of academic changes of HE expectations

writing across a spectrum of outcome marks, assessment criteria
and the mark achieved for each piece.

ii) Pre / post quantitative self-reported measure of concern about ability to meet
the academic requirements of the course / observation of engagement in
discursive and written components of first academic sessions against non-

participant group

iii) Test to assess knowledge about key success elements and assessment criteria
prior to first assessment. Comparison between participant and non-participant
group outcomes.

The workshop then consisted of a group discussion around how
each final mark was arrived at through a detailed analysis of how
the individual piece met or did not meet the stated assessment
criteria.






