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Small Study Daily Goal Setting

NAME

Date:

Subiject(s) to Focus on in Small Study:

QO English Teacher .
O History Teacher
O Math Teacher
Q Science Teacher
QO ‘World Lang. Teacher
I (Check one: ___French; Spanish; Chinese; ___ latin; ___ASL)

O Organization

If your teacher(s) sent instructions, what specific work do you aim to accomplish today?”

If your teacher(s) did not send instructions, what other specific work do you aim to accomplish
today?

END OF BLOCK SELF-ASSESSMENT
(This will be reported to your teacher(s) so that they know what you accomplished!)

How much or your goal did you accomplish?
All of it!

Miost of it, but I still need to:

Some ¢ €it, but I still need to:

Very little of it because:
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As a result of root cause analysis, we
determined our students need:

Daily opportunities to check their
understanding using equitable
classroom practices that allow their
thinking and work to be revised before
cvaluation against the standard.

Daily opportunities to demonstrate
mastery by engaging in student-
centered Lessons that incorporate
opportunities for student discourse.

Professional development will be provided on the
following;
Leaders:

Collecting, analyzing, and monitoring student

School Improvement Plan
High School 2019-2020

Vision Statement:

LEADERSHIP

Insert

Mission Statement: Insert:

How: Instructional Council (IC) uses the process of oot cause analysis to clarify student and
staff needs. The School Improvement Plan (SIP) is regularly communicated to all stakeholders
and collaboration with invested stakeholders to ensure progress toward meeting established
goals is ongoing. Data related to cach goal is analyzed regularly and adjustments to the SIP are
made as necessary.

STRATEGIC PLANNING
(1) Literacy Goal: To increase the percentage of students who complete English 9 with a C or
better from 79.6% to 85%.
(2)Math Goal: To increase the percentage of students who complete Algebra 2 with a C or better
from 59%_to 75%
(3)Cultural

y Goal: To

performance data to eliminate
performance gaps.

Initiating and conducting regular informal data
chats, observations, & providing feedback
through effective coaching to eliminate racial
performance achievement gaps.

Promoting practices, structures, and processes
that eliminate inequities based on race and
ethnicity.

Recognizing patterns of inequity that are barriers
to student achievement (Staff Cohort)

Teachers/Staff:

Planning for student-centered lessons and
incorporating student discourse in their content
area for all course levels (AP, Honors, on level).
Embedding equitable, meaningful, and varied
strategies to check for understanding.

Adapting instruction to eliminate racial and
ethnic achievement gaps by collecting,
analyzing, and monitoring student performance
data.

ial/ethnic achievement ps in
by increasing ge cumulative weighted and ighted GPA of African
American and Latinx students by 5%.

As a result of data analysis, the following structures and processes will be
implemented and monitored to address student needs:

Weekly course a-like team planning to create student-centered lessons & monitor

PERFORMANCE RESULTS

(See separate data sheet with
school milestone data related to
Goals)

AND KNOWLEDG E
MANAGEMENT'

Student Data Points:

On-going analysis of formative
assessments and interim grades
using Pinnacle and Secondary
Marks Dashboard with an emphasis
ona "C" or higher in English 9 and
Algebra 2.

Quarterly eligibility data

student progress using common of for
weekly common planning with support from content RT, administrator, and SDT.
Training and support for teachers on writing and monitoring SLOs that address
the needs of SIP focus students through the areas of instructional focus.
Ongoing, differentiated professional learning around the instructional focus;
‘macro and micro learning through department meetings and PLCs.
Regular focused observations of common planning and classroom instruction by
school leaders with feedback/reflective conversations.
Systematic monitoring and analysis of student assessment data and the timely
sharing of feedback with staff and students.
Peer observations to examine the impact of instructional strategies planned in
common planning.
Student voice surveys and focus groups to monitor implementation of strategies
Staff Equity Cohort to build capacity of teacher-leaders to lead for equity .

by subgroups (racial,
gender, FARMS, ESOL, Special
Education)

Student surveys and focus groups

Staff Data Point:

Data from department learning
progressions

Data from ongoing focused observation:
of course-alike team planning

Data from ongoing focused classroom
observations and post-observation
conferences
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